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INTRODUCTION

For about 60 years the topic of “values” has had a prominent place on the
agenda of mocial scientiste, concerned to understand the varietiee of culture
and subculture and the deeper roote of human action. This matter is specially
relevant to the egtablished industrial societies, because 1n these there is no

consensus about how people ought to live, no overarching framework of meaning
to give significance to pergonal existence. Reve a socfal psycholegy of
values, which explores the connection between the individual and cultural

levels, might be expected to play a major part.

Ritherto, in moat regpectsg, the Tesults have been disappointing. A particular
type of approach haa gained ascendancy, built on specious foundatioms, aund
tending to obecure as much as it reveals. 1 shall put it in context, outline
ita main featureg, and exhibit what seem to be its most serious weaknesses. I
shall then discuss my own approach, based on different psychological premises
and employing a more open methodology. Thie leads on to a theory of wvaluea
and persons, consistent with data from my research and from a coneiderable body
of work in both eoclology and cognitive-developmental psychology. Finally I
shall spell out briefly some implications for educational praccice.

This short monograph, then, is an atetempt at theoretical reconstruction; and
an invitation to conaider a new “reasearch programme” through which, belatedly,
some of the ambitione originally held for a social psychology of values might
be fulfilled.

THE CONCEPT OF “VALUE®

In the analysis of language, statements {nvelving values can wusually be
recogniaed by thelr making direct or oblique reference to notions of right and
wrong, ©of good and bad. Essential to the concept of “value” here i{s the idea
of weighing, of consideration ard choice from among alternatives; 1t is this
that distinguishes value propositions from all others, mnotably those which
express lupulse or desire. Propoaitions of fact and of value are closely
inter-connected, though philosophers have differed In their treatments of this
matter. There appears tc be a general consensus that the value domain
includes what 1s commonly termed morality, but that it has rather wider scope.
However, whether moral and non—moral values ate to be regarded asr fundamentally
digtinct is a controversial issue;, and has been for many years. Naturalists in
ethics, for example, generally hold that there are mno valid criteria for
treating morality separately, whereag Kantiana claim that there are.

During the 20th century “values”™ have become a major tepic for study fin the
social sciences., Here we may roughly demarcate the domain ams that of the
beliefe of human beings about what is right, good or desirable, and of their
actions and attitudes 1n the light of those beliefs. The philosophical
division on the relation between moyal and non—moral values is reflected in the
social sciencea: there are rradirions of research which deal with morality as
an autonomous area, and othets which subsume it under values—in-general. Maay
sociologista have preferred to deal with values rather than morality, perhaps
because of a sense that the kinde of action and motive commonly labelled as
distinctly moral always involve a back-cloth of soclally shared beliefs and
assumptions. Among psychologists there are some who have examined
values-in—general, notably the psychometrictans; and there are others who have
focussed specifically on morality, notably the cognitive-developmentalists.
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The toplc of values has now become one of considerable interest to educational
theorists and practitionets. During the 1last 15 years or Be several
approaches to valuea education have been developed. For example there are
social learning programmes, values clarification, character education, and
cognitive developmental programmes, each of several kinds. There are deliberate
attempts to bring values Iinto the formal courriculum. Much reflection and
research has suggested also that educational institutions are Implicicly and
necessarily committed to certaln values, aud that values are incorporated into
all educational procesases; clearly these are matters that need to he
undergtood.

Despite the immense amouunt of empirical and theoretical work that has been
carried out in the social sciences, allegedly concerned with “values™, the
toplc is beset by 1nadequate conceptualisation. At present there can be ne
confidence that two authoritiegs who refer te “values” are dealing with
comparable phenomena; and while there have been several {mutually couflicting)
attempts to clarify the nature of the value domain there has been a remarkable
retfcence on the crucial matter of what it might mean, at the
soclal-peychological level, to describe 1individuals or groups as “having

values”. Sacial psychology, within which much of the study of values must
properly be placed, has itgelf undergone upheavals during the last decade or
50+ A rising tide of criticism has been directed against the prevailing

positivism of the post-war period, and there have been several attempts to
develop new approaches thar reinstate rthe perceptive and active person as a
subject-matter for research.

It 18 not surprising, then, that the social psychology of values exhibits such
digarray. Nevertheless, {it 13 widely considered that the topic 18 one of
great significance, not least 1n the light of frequent claims that the
“advanced” societies are currently facing a crisis of values, unprecedented in

{ntensfty and scope.

BACKGROUND TO RESEARCH INTO VALUES

If we were to trace “value” right back to its origins in European thought, we
would find a concept with a2 simllar penumbra of assoclations 1in the Greek word
arete. As used in mythology and the pre-Socratic writings this word signified
an all-tound excellence, nobility, quality, competence, fidelity. It
encompasged, but transcended, the domain commonly demarcated as morality.
With Plato, however, arete became move vestricted 1n meaning, being
tranglatable roughly as virtue or moral excellence; the stage was thus set for
the dominant mode of ethical analysis in Wegtern Furopean thought. The social
peychelogy of values, alsco, 1s far from being a new toplc. It i{s, in a sexnse,
one of the oldest of the central concerns of human culture, finding many
expressions in anclent wyth and symbol. Aristotle”s Nicomachaean Fthics
should probably be counted as the first systematic treatment of the subjeck;
nor was it merely 2 theoretical treatise, for Aristotle made acute use of hisg
own observations.

In the Weatern European tradition it ie only in the late 19th century, however,
that we again find a single term being used to sBignify a domailn that includes
morality, but goes considerably wider. The word “value” was bortowed (or, one
might say, borrowed back) from economics by philosephers, notably the German
Herman Lotze, at a time when it seemed that the whole basis of morality and
culture might be undermined by the advance of ecrude materialism and
rationalism, (see Perry, 1926). Lotze envisaged the emergence of a new
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discipline, with its own specific methodological principles, that would combine
the two fields of ethics and aestheties. This idea was taken up by the eatrly

axiologists, who atrtempted to develop “science of value” as a distinctive
branch of philosophy. One of their beliefs was that a right understanding of
values would be a key to the interpretation and guldance of all human affairs,
Despite the demise of axiology, something of this hope has remained, both among
social scientists and theorists of education.

“Yalue” began to be used as 2 major theoretical term within scciology around
1920, largely through the work of Znanieck! and specifically the intraduction
to hisz study The Polish Peasant: (see Blerstedt, ed., 1969). The first notable
appearance of the term In social psychology was around 1930, in the work of
Thurstone and Allport. The famous Study of Values (see Allport, Vervnen and
Lindzey, 1960) inaugurates the attempt by soclal scientists to make actual
measurements of values, though here it must be noted that Allport”s original
concern wag idlographie - to help his students te understand themselves. The
use of the Study of Values as a general psychological rest followed some time
later.

It is a curlous irony that the very time when social scientists were beginning
to make emplrical studles of wvalues was the heyday of logical positivism.
Wittgenstein (1922) 1in the Tractatus had asserted that accurate, meaningful
assertions were possible only in dlscourse modelled on natural science; the
domain of wvalues lay beyond discussion, and there could be no substantlive
ethical propositions. Hig disciples went much further, of course, claiming
that to be sllent about values was a necessity not because of the limitatlons
of the language, but because most of the supposed problems were illusory. Ayer
(1936) in Language, Truth and Logic blandly consigned the main terms of ethics
and aesthetics toc the refuse~heap of pseudo-concepts. Thus the study cof
values Iin the soclal sciences has a double and contradictory Inheritance; on
the one hand to the somewhat dubious theoretical endeavoursz of the late 19th
century, and on the other to philosophies of science and language that later
proved grossly Iinadequate to the understanding of soclal life.

From the early 19508 onwards the volume of research inte values began to

increase rapidly. The Ways to Live study by Morris (1956) was a major
landmark; although now largely forgotten, 1its developments and replications
continued wuntil at least 1966. Allport (1963}, reviewing the field,

acknowledged only Morris” work besides his own as meriting report. Perhaps
Allport went to press just too early to include the famous study by Kluckhohn
and Strodtbeek (1961), in which a theory of “value-orientations”™ was developed
and applied. This concept has since been used by many soclal scientists: 1t
means, approximately, a fuslon of descriptive and evaluative beliefs about the
world.

A8 1In several other fields the most rapld growth of research into values
oceurred during the 1960s, and like work in other fields it often showed signs
of haste and immaturity. By this stage the study of wvalues was strongly
commlitted to the use of questionnaires from which data in quantitative forwm
could easlly be extracted. The coming of the computer, moreover, meant that
many kinds of complex statistical exercise could now be perforamed with relative
ease, 8o It 1s not surprising to find values questionnaires incorporated into
many factor—-analytic and cluster-analytic studies. Much less attention was
pald to the understanding of values 1n everyday life, and to the general theory
of values and persous. During the 1970s conslderable advances were made in
research into moral Jjudgment, but the social psychology of values remained, to
a large extent, committed to the presuppositions of its earlier tradition.



THE EMPIRICAL STUDY OF VALUES

a) Classification of Methods

If we take the Iovestigators”™ own word for it, and accept that they are
genuinely studying “values” when they claim to be doing sc, we have a wide
range of methods to comsider, though it must be remembered that some have been
used many times whereas others may have been used only in single specific
pleces of research. Useful reviews of earlier work in this field were produced
by Firth (1953) as an anthropologlst, and by Dukes {(1953) as a psychologist,
Allport offered a further account in 1961. Barnsley (1972), as a sociologist,
made a thorough study of research on moral values up to 1966, Rokeach (1973}
attempted to relate the concept of value to orher areas of psychology, notably
theories of attitudes and needs, and gave the guestionnaire traditicn a new
impetus with the contribution of his testing instrument. My own review of
1974 and subsequent papers brought matters further up teo date, while adding to
the social-psycheological dimension of the critique. In this section I give
only a very brief summary of my findings of that time.

A survey of the whole endeavour to study values reveals that mechods of
research are of two main types. The first consists of the examination of
“behaviour” under natural or experimental conditions. Much of the earlier
psychological research into morality, typically concerned with values such as
honesty o¢r altrvulsw, and many of the sociclogical and anthropologlcal studies
of what might be termed wores, were of this kind. The second type consists of
attempts to discover people”s values as expressed solely in verbal form.
Regearch of this kind accounts for by far the greatest bulk of
social-psychological work to date that has been explicitly concerned with
values. There are a few studies In which the two main types of method, that
is the examination of behaviour and of verbally expressed values, are combined.

Research into values may be classified according te several main parameters.
We need to consider first precisely what is being studied, since “values” cover
such 2 diversity of topilcs. Within that initial definition it 19 necessary to
examine the boundaries. Here, on the one hand one can accept the boundaries
as specified by the researcher; oa the other, it i{s sometlimes possible Lo use
analytic or empirical techniques to discover the boundaries more precisely.
Thus the famous Allpert Study of Values explieltly defines gix areas of
interest, whereas closer investigation suggests there may be only four; Morris
offered his subjects 13 “Ways to Live”, but factor analysis revealed only five
main evaluati{ve components.

A second parameter is the occasion, in the sense of “subsidiary, incidental or
immediate cause”.(l)} All value study necessitates the interpretation of some
kind of behaviour. This may have arisen In a natural setting where the
presence of the researcher is virtually irrelevant; or in one which has been
contrived, where there is a deliberate attempt to elicit a particular kind of
response from the subject. The occasion may vary Iin complexity, and ia the
extent to which it is capable of varied definltions.

Third, we need to consider the type of activity, verbal or otherwise, that is
put on record for analysis. One aspect of this is the degree of comstraint
that 1s 1imposed. At one extreme there 1s a condition of 2zero imposed
constraint, where the subject is performing in a totally “natural” setting.
At the orther extreme the person”s actlvity is vestricted so much that the only
permissible behaviocur is a choice between one of two ready-made answers Lo
questions 1n whose framing he or she had no part. Between these two extremes
come a variety of “tasks”, spread out along a spectrum of constraint.
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Parameters such as these may be used to form a matrix for classification of
research Ilnto values. But, more simply, we may use the last as a means of
classification of the two wmain groups of value studies, as shown in the table

on the next page.

b} The Pattern of Research

The diagram on the next page and my comments thus far have given no indication
of the methodological preference among researchers into values. Altogether we
have to deal with between 50 and 100 different instruments ar methods, spread
across the spectrum of imposed constraint. But the distributiorn is far from
even., Not only has there been a predilection for the study of verbally
expressed values, but within this category there has been a massive c¢lustering
towards the methods that iavolve a high degree of imposed constraint.
Allport”™s instrument alone, based essentially on the 10th method {forced
choice), has produced over 600 investigations; and the Rokeach Value Survey,
which employs the 9th method (ranking), is well on 1its way to rivalling this.
The most popular of the somewhat less constrained methods 1is the

semi-structured interview of Kohlberg (1963}, though this is not so directly
concerned with values as I have defined the domain.

We wmay speculate on the reascons for this bias towards methods involving high
constraint. In part, perhaps, it is due to the conventions that have become
widely accepted in psychology, according to which there 1s great regard for
supposedly scientific objectivity. With the “high constraint”™ methods the
accepted eriteria of reliability are more easily mek, and questions of validity
and relevance c¢an be handled fairly 1lightly by reference to previocusly
formulated theory. Prestige {s often accorded to quantitative data, and in
the study of values some of the deeper questions, which rvequire soclal
psychology to take account of linguistie analysis and philosophy of mind, have
often been avolded or ignored. Psychologists of values, like those working in
several other branches of soefal gelence, were enticed by the prospect of large
and more complex arrays of dara, and by the variety of techniques available for
their subsequent manipulation.

If the aim of studying values is to 1lluminate aspects of everyday life,
however, there are pgreat disadvantages in the wuse of metheds of high
constraint. One is the large component of what has been termed “reactivity”
which they involwve: that is to say, psychelogical testing necessarily sets up
a highly artificial situation, and in this context subjects wmay be presented
with ideas and possibllities, often very persuasively, that do not beleng to
their own conceptual Tesources. Responses glven under these conditions may
have very little relevance to everyday life. The 9th and 10th methods so
greatly limit the subject™s opportunity for self-expression that many of the
regponses here may be almost pure “reaction”. Test-retest reliability
coefficients, then, as seen from this standpoint, merely indicate the extent to
which those reactlons are consistent. Ancther and closely related problem is
that in the  high constraint methods the <cognitive and evaluative
presuppositions of the researcher are particularly liable to 1intrude. It is
easy to overlook the extent to which personal decisions are 1nvolved in test
construction, and the way in which unexamined soclal assumptions can be
ineorporated into test material. This applies not only to the conteat of
“values” but also to the form in which they are assumed to be held. Indeed, as
we shall see, the very idea of a structured “personal value system”, which
underlies some of the major testing instruments, has a very weak foundation.



TABLE 1 Method of Value Study

Observation of Behaviour

Observation made in “natural” settings
Parcicipant-observational studies of everyday life

Everyday 1life experiments {subjects unaware that an
experiment Is in progress)

Laboratary experiments (subjects aware that an experiment

is 1ln progress, but not told precisely what is being
investigated)

Role plays (subjects made aware of the nature of the
experiment)

low {mposed
constraint

high imposed
constraint

Studies of Verbally Expressed Values

10

Analysis of the written or spoken word from “natural”
settings

Opemr—ended interviews
“Free” writing on a specified but general subject
“Free” writing in response to specific questions
Structured interviews

Interpretation of vague or ambiguous subject-matter
such as cartoons or Rorschach test material

Rating, or assessment of test {tems on a continuum
of liking, approval, agreement, etc.

The Q sort {which combines ranking and rating tasks)

Ranking of test items or of given answers to test items

Forced choice between two alternative answers to each

test 1tem

low imposed
constraint

high imposed
constraint

For examples and discussion of most of these types, see Kitwood (1974}.
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A specific comment must be made on the implications for value study of tests
that use ipsative scoring. This means, in effeck, that the subject is
arranging a finite number of units within am enclosed framework, embodied in
the design of the test; the task 1s restricted to adjustments within that
framework. Ipsativity 1s present in methods 8, 9 and 10 for the study of
expressed values, Thus the Allport questionnaire impliecitly allocates to each
person a total of 180 value units, tc be distributed over six categories.
Rokeach offers the subject two sets of 18 values for ranking; and so implicity

assigns to the subjectXl8, or 171 value units in each case. In the study of
values ipsativity entails the unjustified assumption that all persons hold
values with the same intensity. There 1s no way of using ipsarive tests to

assess the possibility that some individuals may have much larger and more
intense value commitments than others. Indeed, it is concelvable that a highly
versatile and “engaged” person might appear to have the same value profile as
that of another in a condition of deep anomie and apathy. While ipsative
tests are used in a purely individval context these problems are not relevaak,
because no inter—-persomal coamparisons are involved. In fact, however, the major
value—-tests are rarely used In thils way; and in any case much of their
supposed validation comes from studies of criterien groups.

There 1s another point to consider in appralsing the pattern of empiriecal
research into values. Thus far it has been, very largely, a middle class
affair, with particular reference to students. This fact may have contributed
to erronecus ldeas about values and persons in general. One reason for the
middle class blas 1s that people from that part of society are more accessible
for research. They tend to stay at school longer, and form the majority of
students in tertiary education. The academic soc¢clal psychologist has docile
subjecta, so to speak, waiting at the door. Besides being easler to contact,
nmembers of the middle class are likely to be more co-operative 1n research.
The {investigator is (one might say, as a necessary truth) a middle class
person, with a smaller social distance from middle class than working class
subjects. Perhaps it is significant that psychological studies of expressed
values among adults of the working class are very rare indeed.

THE DOMINANT “RESEARCH PROGRAMME~

Despite the conceptual disarray and a great varlety of methods of research,
there 1s one general approach to the social psychology of wvalues which has come
to be paradigmatic in the Kuhnian sense. In the terms of Lakatos {in Lakates
and Musgrave, eds, 1976), we might, perhaps, characterlse it more accurately as
the dominant “research programme”. Its roots are in the work of Allport
himself, though his writing suggests he might not have been in full agreement
with Iits later manifestations. Besides the social scientists already cited,
the following have made notable theoretical contributions to the research
programme”s development: White (1951}, Fishbein (1965), Kuhn (1966), Jones and
Gerard (1967) and Rokeaeh (1968) in his earlier work on values. During the
last decade the major exemplar has been The Nature of Human Values by Rokeach
(1973). The whole approach has become popular in the English-speaking world,
especially in the USa and Australia. In Britain the Open Unlversity course on
soclal psychology based its account on values upon 1t, though this is now
undergoing revision.

Within the core assumptions of this research programnme values have a special
relationghip, either causal or quasi-causal, both to attitudes and behaviour.
The study of values is thus believed to offer profound insights iato both
domains; and because the number of a person”s values is assumed to be

relatively small, discovering them 1s a feasible undettaking.



Theory about the relationship of values to attitudes can be traced to the work
of Pishbein, who suggested that the strength of a person”s factual and
evaluative beliefs on some topic ecould be quantified and then multiplied.
Jones and Gerard built on this procedure, while rejecting 1its arithmetical
aspects. Thelr suggestion was that value propositions can act as premises for
chains of deductive Iinference; an “attitude syllogism® can be constructed
using a value proposition as the major premise and a statement of belief as the
winor one; a total attitude arises from the summation of such elements. Thus
the picture is built up of a relarively small number of values at the core of
the personality, from which radiates outwards a complex network of attitudes,
the degree of differentiation increasing the further the distance from the
core. From this it 1s inferred that any change in a person”s values will have
far-reaching effects on the attitudinal array.

The relation between values and behaviour Is usually specified by some form of
decision theory, itself derived from ideas 1n micro-economics. Because values
contain Iimplications for aection, they can be related to propositions about a
person’s actual circumstances to give specific prescriptions. As in the case
of atritudes a number of values might be brought to bear, and their relative
importance assessed according te relevant parameters. A clear example of this
kind of approach 1is to be found 1n the work of A. Ruhn. Real-life
decisionmaking, he suggests, is rarely carried out so explicitly as he
describes; his point is that the underlying structure can be put into rational
form. From accounts of decision-making which appear te¢ make a loglical
connection between values and action has come the less preclse assertion in

social psychology that personal values are in some way “determinants” of
behaviour.

There is, of course, a danger of wmisrepresentation when 1ideas frow several
gsources are conflated in the c¢laim thar one 1is describing the core of a
research programme; even when there 1s, as here, a network of mutual citation.
In the work of Rokeach, however, we have a particularly clear exemplification
of the central theoretical position, so it 1s worth examining his ideas 1n a
litrle more detail.

Rokeach is explicit about his initial assumptions, the first three of which are
as follows:

."The total number of values that a person possesses Is relacively
small;

. all men everywhere possess the same values to different degrees;
. values are organised into value systems.”

Rokeach divides values into two classes:!
“terminal”, concerned with end-states of existence,
“instrumental”, concerned with modes of conduct.

In estimating the number of terminal values a person possesses, he argues as
follows.

“The total number of values is voughly equal ro or
limited by wman’s biclogical and social make-up and most
particularly by his needs. How many needs do theorists
say man possesses? Freud (1922) has proposed two,
Maslow (1954) five, and Murray (1938) twenty-eight.



These estimates suggest that the total nuwmber of
terminal values may range somewhere between Freud”s two
and Murray’s twenty-eight and that the rotal aumber of
insttumental values may be several times that number.”

Rokeach assumes values to be part of the core of the personality, where chey
are organized hierarchically and are relatively permanent, though the position
of particular elements may change gradually with time. Clearly Rokeach regards
values as causal agents, or at least as a major way in which causal mechanism

is manifestd in experience. Although he rejects crude behaviourism, he makes
ir plain that his approach 1is "no less deterministic than an alternative
deterministic formulation that denles mental states and feelings.” Values,

then, are 1links 1in the 1Invisible mechanisti{c causal chain, and becone
accessible for study because they can be vepresented in verbal forms.

In operationalising his pesition Rokeach adopts a thoroughly positivistie
methodology. He has compiled two sets of 18 wvalues, “terminal”™ and
“instrumental”. Examples of the first category are Family Securlty (taking
care of loved ones), Mature Love (sexual and spiritual Intimacy) and National
Security {(protection from attack); examples of the second are Tmaginative
(daring, creative), Cheerful {lighthearted, joyful) and Polite (courteous,
well-mannered). The Rokeach Value Survey 1s simply a psychological test, in
which the two lists are presented to the respondent, who 1s Invited ro rank the
items In order of personal importance, 50 that the Ffinal order allegedly
_represents his or her “personal value system”, The test has been applied in
the manner familiar to positivistic social psycholegy: notably in surveys, and
in correlational and experimental studies.

A CRITIQUE OF THE DOMINANT “RESEARCH PROGRAMME”

The principal orthodoxy in the soclal psycholegy of values, especially as
exemplified in the work of Rokeach, 1iIs open to many kinds of eriticism:
philosophical, methodological, and specifically soeial-psychological. Some of
these are from within the “tesearch programme” itself, and do not challenge its
central core of presuppositions. In the case of the Rokeach Value Survey
examples are the choice of questionnaire items, aspects of their wording, and
the difficulties in ranking sets of 18 items. A little more serious, perhaps,
{2 the nature of the “terminal® - “instrumental” dichotomy, the assumption that
values which Imply answers to different questions must be rank-ordered, and the
total neglect of the cognitive-developmental dimension. Criticisms along
these lines have already been published; Witeon (1973); Kitwood and Smithers
(1975); Kitwood iun Buros, ed., (1978). Recently Lee (1981) has tried to
replicate the construction of the Rokeach Value Survey, inviting university
students, 1n effect, to state their “terminal” and “instrumental” values. He
elicited 1less than 3 values of each kind per persen, and noted a
near-exponential decay in the frequency distributions. The 1implication 1s
that even for fairly “academic” respondents it would be more valid to design
teats with up to about 5 values only for ranking.

Theories of soclal action suggest a different kiad of criticism. The main
social psychologists of values do not appear to have glven much consideration
to what takes place during the actual conduct of research. People do not give
“pure” data about themselves, in the sense of descriptions of some other person
who exlists outside the testing situation; nor do they clearly exhibit thelr
competences under conditions where the task Is uncongenlal or the imposed
constraint is high, In the study of values a theory of the reseavch itself,
as a form of soclal action, is required. A striking 1llustration of this

problem is given by Feather (1975). He noted that delinquent boys in an
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institution placed being clean at the top of rthelr “instrumental” values,
whereas a control group placed it last. Ris explanation of this “anomaly” was
that the response from the delinquent boys was glven because of the partiecular
setting in which they were tested. But why should their case be excepticnal?
By this single adanission Feather has effectively cast doubt on the validicty of
all measurements of values 1n which the perceived characteristics of the
testing situation are ignored.

The dominant “research programme” attributes to values a causal or quasi-causal
efficacy, especially in relation to attitudes and behaviour. The theoretical
justification for this comes from the way value propositions can function as
premises for attitude~like propositions, or prescriptlons for action. It may
be argued, however, that this formulation rests on the kind of error rthat Ryle
{1949) in The Concept of Mind termed a “category mistake”. It is, In essence,
a confusion between loglical necessity (which exists because terms and rules are
defined in a particular way) and psychological causation: the logical features
of value propositions are, so to speak, made to do psychological work. Yet
there 1s no clear basis for this assumption, while a conslderable body of
evidence goes againat 1it. There is ground for believing that most persons are
not adept at accurate syllopistic reasoning (McGuire, 1960); moreover the
cumularive weight of the cognitive~developmental tradition makes it extremely
implausible to suppose that all people over age 11 c¢ould use abstract and
generallised values.

Some of the difficulties here can be 1llustrated by the following example.
Granted certain condltions it Is possible to infer, logically, from the general
principle “one ought to tell the truth under all circumstances” the more
specific proposition “one cught to tell the truth In completing tax returns”.
It i1s not possible, however, to infer the proposition “He follows the rule “one
ought to tell the truth in completing tax returns"” from the proposition “He
professes to follow the principle "one ought to tell the truth under all
circumstances”.” To make this second (psychological) inference validly would
require various other assumptions which are difficult to establish, indeed some
of which seem highly improbable; for instance that the person is logical, that
he defines completion of tax returns as falling under the principle of
truth—telling, and that he 1s able to make up his mind and to g¢arry out
whatever deecision he has taken. Tn everyday life the cases in which a person”s
behaviour appears in a straightforward way to be an embodiment of the cutwardly
professional principles are sufficiently rare to be noteworthy; certainly
there is an abundance of examples to suggest that this is a dubious starting
polnt for a general theory. Both Rokeach and Feather have rtecognised this as
a difficulty, and have developed ways of handling it within thelr theories of

values. Rokeach suggests that different parts of the wvalue asystem are
“activated” in each situatiomn. Feather draws on what he calls
“expectancy~value” theory, in which the person is assumed to weigh up poasible
outcomes of alternative actions. Such moves might be judged, however, as

little more than ad hoc modifications.

But there is a still deeper level of criticism, centering particularly on the
idea of a “personal wvalue system” that underlies so much of the work in this

field. The initial assumption, as with simple theories of traits, is one of
conslstency within the person, and of mechanlsms that are brought inte play to
maintain 1t. Rokeach”s version of value theory makes particularly strong
assumptions about consistency, in that valueg are held to be relatively
enduring, and that all persons over age 11 possess the sawme value elements in
thelr “system” regardless of age, sex or culture.

As has been indicated already, there are strong theoretical reasons for
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questioning the plausibility of these ideas. Two further empirical points mst
be brought forward., Flrst, there is the great difference between individuals
in the extent to which they achieve personal consistency. Commonsense
observation of everyday life suggests it, and it 18 well-documented in the
research literature, particularly by psychoanalytic case-studies. Second, the
study of cultures other rthan that of industrial capitalism makes questionable
the assumption that consistency must always lie within persons; there are some
cultures where consistency is much mere dependent on the nature of the social
situation. Traditional Japanese life is often cited as a particularly clear
example, Thus while personal consistency appears to have been required, or at
least judged praiseworthy, for members of specific social groups, in cectain
cultural traditions, at certain periods of history (notably members of the
bourgeoisie in capitalist socleties), it 15 doubtful whether it can be assumed
as the starting-point for a general theory.

Suppose then, that one abandons the core assumptions of the dominant “research
programme” . Now, 1instead of assuming consistency to lie at the core of
individual personality, and having to “save the phencmena” by introducing extra
assumptions to explain Inconsistencles, we would look on soclal life very
differently, and have a new set of problems to examine.

How is consistency brought about in the varied forms of social life?
How is it maintained?

What kinds of consistency can be observed?
Ta what extent 1s consistency an illusion?

How do people give accounts of their success and fallure in
achieving consistency?

What part do ideas of consistency play when actions are

rationalised vetrospectively. How are “values”™ used in such
accounts?

From this standpoint the way 1s open to considering some wvery differeunt
hypotheses about the role of wvalues in everyday life.

It appears, then, that muech of the social psychology of values, at least as it
has been characterised here, much may be far less substantial than hag commonly
been supposed. Some of it may even turn out to have bgen a kind of fantaay,
an emanation from the university campus; coherent only in its own terms, and
reflecting the life and concerns of academics rather than of most pecple in
thelr everyday lives. Values may 1ndeed functicn as a major part of the
conceptual resources of academica and others in similar social settings, whe
are relatively free from external comstraint, who have an unusual freedom to
use i1adividualistic calculations din their decision—making, and who are
accustomed Lo giving sophisticated justifications of their persomal conduct.
But the a priori artribution of values to all {individuals, or even more
strikingly, of a personal value system, might prove to be little more than the
soclial psychalogists” own rationalisarion, rather than the basis for a general
theory of social actieon. That, at any rate, was my tentative conclusion after
making a thorough review cof the field. It seemed to wme that further progress
in the study of values might occur, not through extension of the domlnant
“research programme” but through the adoption of more open-ended methods of
research, and a more open—minded theoretical position about values and persons.
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A NEW APPROACH TO RESEARCH INTO VALUES

a) Development of the Methad

For the filrst venture with a new approach 1 declded to work with adolescents.
There were some pragmatic reasons for this: notably the accessibility of boys
and girls throughout the range of social c¢lass via schools and youth c¢lubs, and
the fact that I had had experience in school teaching. There were also major
theoretical grounds for regarding adolescence as particularly relevant to the
dominant “research programme”, Rokeach had claimed that people possess
personal value systems from the age of 11 omwards, so these in their early
teens would be a crucial test case; a great deal of wark was being carried ocut
among this age—group by cognitive-developmentalists iIin =studlez of moral
judgement; <claims had been made by Erikson (1968) that the prinecipal task of
adolescence is a “search for personal identity”; the early work of Bernatein
and others had implied great social class variation in children”s abillity to
use linguistic and hence conceptual rescurces {see Toft and Kitwood, 1981).

All of these factors pointed me in the direction of trying to work with
adoleacents to develop a research method that would operate at a relatively low
level of imposed constraint; that would yield high quality data rtelevant teo
values, even 1f not necessarily aesimilable in quantitative form.

Accordingly, a female colleague and I conducted pilot studfies over a perioed of
about 3 months with boys and girls Iin the age range approximately 15-17.5
Years. One starting-point was the “situatjions grid” devised by Kelly (1955).
The purpose of this 1lnstrument was to enable a client undergoing psychotherapy
to identify people who might be of help in certain traumatic situations such as
being misunderstood, frustrated or angry. At least here was an attempt to be
grounded 1n the realities of everyday life, and something of relevance to
values might grow from 1t. It soon became clear, however, that one fruitful
possibility would be to discuss with boys and girls aspects of their real past,
about which they often had a great deal to say; discourse about hypothetical
situations often seemed to be foreced and stilted. The participants in the
pilot studies rejected some aspects of characterisation of the adolescent
{(typically a vigtim or a rebel), Implicit in Kelly“s own work, but appeared to
find the task of characterising themselves 1ia their personal recoilections
meaningful and creative.

As the pillot work progressed, in close dialogue with the boys and girls
themselves, the embryo of a new research instrument began to take shape. It
would conslst of a 1list of “situation-descriptions”, cast In fairly general
terms, around which the participants (I rejected the idea of “subjects”) could
gilve accounts of typical episodes from their own experience, and so perhaps
express aspects of thelr values. Eventually we emerged with a list of 15, of
which the participant was invited to choose up to 10, as shown in the appendix.
Examples of items are -

“When you had to make an important decision”

“When you felt you had done something well”

“When you had a serious clash or disagreement with anocther person”.
All the items had a potential relevance to values, though whether they would be

used in that way was a matter for empirieal testing. The possgibility was even
left open that accounts might make no reference to values at all.

At the start of the pilot studies the method had been envisaged as a form of
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interview, with considerable structure and a good deal of direct questioning.
Our investigations suggested, however, that such an approach often had an
inhibltory effect. It seemed that the participants found themselves more able
to speak fluently if they were gilven cues and leads, rather in the manner of
non-directive counselling. In particular we decided to aveid “why? -type
questions, which confront a person very abruptly. When exploring the ground

of a decision or aection it was better to ask “do you know why ....?"7, thus
i{mplying that a clear answer was not necessarily expected.

In the early stages of the main study one direct question, however, was
retained. At the very end of the interview the participant was asked whether
he or she was aware of holding any general rules, principles or guidelines for
conduct. Answers to this question might be expected in the form of
higher-level abstractions, similar to the value items used by some of the
psychometricians. The first 40 or se participants could be divided into five
categories according to their responses.

First, there were these for whom the question was, apparently,
meaningless: who seemed not te pick up even faint clues by which to
give its words significance.

Second, some gave an answet the content of which indicated that they
had been unable to construe the question in a way that corresponded to
the interviewer”s Intent.

Third, there were those who apparently understood the question but
stated rhat they considered themselves to have no values in this
sense.

Fourth, some said that they believed that they did have prineciples but
that they could not articulate them verbally.

Fifth, this group consisted of the very few who were able to answer
the questlion directly and on i{ts own terms.

At the beginning of the research I did not appreclate fully the significance of
these observations, but simply concluded that the final quest{on was not worth
retaining. The evidence here is not strong in 1tself, but cercainly casts
serious doubt on some versions of the idea that all adolescents “have values”
or possess a personal value system. A systematic study of answers to an
open-ended question about values and principles, 1in relation to age, sex,
experience and cognirive stage might well be worth undertaking in its own
right.

The style of the research encounter wag meant Lo be, as far as possible, like a
friendly conversation between equals, with the contrel of subject-matter in the
participant”s own hands. There were, cobviously, some Iineradicable differences
of power and status, and the ifaterview schedule has faint overtomes of a school

examlnation. The presence of the tape-recorder tended to enhance
self-consciousness, though its inhibitory effect was less than might have been
expected. We attempted to dissociate the research from those whom the

participants would view as authority figures in schools and youth eclubs, and
guaranteed to disclose nothing to them. As researchers we made no effort to
present ocurselves as other than we normally were.

Some of the participants later {ndicated how they had defined the interview
situation initially. They had hypothesised resemblances to such encounters as
careers guidance, job-selection interviews, personal tutorials, and confession.
As the interview proceeded, however, it seems that these dnitial
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presuppositions were rtelaxed. We have evidence from a follow-up postal
questionnalre and from subsequent encounters that impliclt criteria for a
“guod” research interview had developed informally among the participants, the
most striking feature of which was that accounts should be sincere and honest,
granted that the cholce of subject—matkter was in rheir own hands.

With few exceptions the interview yielded fluent discourse, the linguistic
character of which does not support Bernstein”s theories. The disgourse
appears to have 1ts own deeper level rules, such as that self-presentation
should convey a favourable impression as far as possible, and exhibir the
participant as being generally 1imn contrel of his or her life. Granted this,
what more frultful way could there be of attempting to ellcit values than by
obtaining accounts of actual experience, and exploring with the person the
grounds for, and justifications of, the related actions and decisions?

The wmethed s highly idiographic, tending to provoke 1n the researcher a
heightened sense of the uniqueness of each person”s outlock and social
situation. It does not alm to elicit the full repertoire of evaluative or
value-related constructs from an individual, in the manner of the repertory
grid technique. If that had been attempted 1t would have inhibited the
narrative flow that seemed to be the particular merit of this kind of
interview. 1In effect the nethed enables the researcher to collect a very large
number of vignettes from adolescent 1life, presented as to a receptive and
uncritical stranger, and described and apprafsed in the participant™s own
terms. There are many problems in handling the resultant data. 71 decided,
however, that the rich quality of the interview content was i{ts most
significant feature: that this should not be sacrificed, even if inferences
had to be made cautiously and Iindirectly, and if new ground had to be broken in
methodology.

b) The Questionm of Validity

The legitimation of a tesearch Instrument such as this 1s based on 1deas of
reliability and validity very different from those found in psychometric work,
even though some superficial gquantitsative analyses and checks were made. In
psychologlical mneasurement reliability refers to such features as internal
consisteuncy, the capacity to glve the same results on different occasions, and

independence of the researcher and other situation variables. Validity, for
which reliability is a neecessary condition, denotes the extent to which an
instrument produces the information for which it is designed. The open-ended

interview, however, entalls an essential conflict between these two concepts.
If “reliability” were pursued with rigour the interview would have to be very
highly structured, with sub-routines to cope with 25 many contingencies as
possible. Insofar as this was done, however, the basic aim of the methed,
which is to allow a person to make self-disclosures in an amicable siruarion,
would be denied. The more the interviewer is routine-bound, calculating and
detached, the less the encounter is likely to be perceived as a friendly
transaction with personal commltment, and the more inhibited and stilted the
response is likely to be. In keeping with the humanistic underpinning cf the
research 1t seemed wiser to allow the interview to remaln, as far as possible,
a genuine weeting between persons, the structure being mainly to give security
to the parcicipants. Certaln characteristics of the interview such as
variation in mutual trust, social distance and commonality of wmeaning are
unavoidable, as in the encounters of everyday life. What is needed, then, 1s
as clear as possible an understanding of the interaction itself. Reliability
and validity here are predicates applicable not s¢ much to verbal comtent, as
ko the theoretical framework within which the process of the interview 1s
explained and related to everyday life. No data, moreover, are to be
dismissed as irrelevant; ingights may even be gailned from apparent mishaps
such as “poor” responses, or the disruption of the research.
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c) Design of the Initial Study

The practicalities of the first major study using this instrument were
derermined to some extent by the nature of the method itself, which 1s slow and
exacting in use, and which gives data whose subsequent processing Is laborious.
The total “sample”, though it was not a sample in the strict statistical sense,
consisted of 80 boys and 73 girls, distributed throughout three broad
socio-economic categories (which for some parts of the analysis were condensed
to “middle class” and “working class”) drawn from five urban and five small
town areas 1in England, the Northern-most 1imit being roughly a line from
Lancaster to York. Contact was established either through achools, youth
clubs, or some less formal channel.

This was, in effect, a compromise between two types of design: the genuinely
Iintensive, which examines a small number of cases that are very similar, and
the extensive design as used in positivistic vesearch (see Barré, ed., 1976).
It was based on a latent hypothesis that there might be broad patterns in
value—related phenomena among boys and girls from different areas, these being
associated with certain commenalities in their conditions of life. TIf a study
were carried out in one place among adolescents all from the same socfal
background, the resulting inferences would be considerably more robust and a
finer structure counld be put on the interpretation. My concern, however, was
specifically a re-examination of the teners of the dowmlinant “research
programme” in the soclal psychology of values; the design was well suited for
this purpose. It must be borne In mind that this particular study refers to
adolescents 1n a specifiec society at a specific point in history. The
findings cannot be assumed to be direetly applicable elsewhere; though, as
will be seen, certain broader inferences, c¢rucfial for the social psychology of
values, may be drawn.

d} Handling the Data

A method such as this produces a vast quantity of verbal material, for the
processing of which the standard manuals on Interview methodology are not
particularly helpful. The suggestion is often made, for example, that
interviews be tranascribed verbatim, and then subjected to content analysis or
some similar technique. We were interested, however, in discovering meaning
and significance, which requires a less mechanical approach. It is necessary
to attend patiently to intonation as well as the verbal content of discourse;
to note details thar are passed over quickly as well as those that are
emphaslsed; to be alert for the casual vemark that reveals taken-for-granted
assumptions; to supply imaginatively some parts of the context that are never
made explicit. Even the researcher’s “impressions” are not despised, since
here he or she may be adverting to phenomena so subtle that they are not easlily
expressed in words. The use of accounts in this kind of way is rather like
attempting to reconstruct the shape of a solid object when the main information
available is its shadow, a process 1n which there are many possibilities for
misinterpretation. The whole attempt to put oneself in another”s place and
try to view the work through hig or her eyes might, perhaps, be judged more
like the work of a novelist than of a scilentist; but this would be a
superficial judgment, based on a failure to acknowledge the amount of art and
creativity in good scientific work.

In order to grasp the content of the accounts two main methods were used.
First, as soon as possible after an Interview had taken place a brief report
was completed, giving particulars about the participant, about the research
encounter, aud a2 brief summary to indicate what topic was covered In relation
to each item chosen from the schedule. Later each tape-recording was analysed
more thoroughly. The narrative parts were summarised and the location of
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materfial particularly relevant to values was noted. These passages were
sunmarised in greater detail, and in some cases transcriptions were made. The
report forms and interview summaries constituted a store of dara for later

work.

The material could then be used in a variety of ways, ranging from rather
mechanical tasks such as examining patterus of cheice of item and categorizing
of content, through to more impressionistic genmeralisations which, 1n effeert,
“tell a story” consistent with the percelved tenor of the data. Obviously
there 1s the danger that highly colourful material such as this method yields
might be used in an undisciplined way; for example, as a resource for speecious
illustration of points that are not firmly grounded. We attempted to avold
this by using some degree of quantification as a control or check on more
adventurous forms of interpretaticn. The broad aim of this approach, then, is
to produce generalisations which are consistent with the whole pattern of the
interview content, though not derived from data by strict inductive inference.
Here there is an open recognition of the shortcomings of methed in social

scilence. Against “orthodox” eritics 1t can be argued that greater
fallibiliities are present in much conventional work such as that of the
psychometricians who study values; and that 1usefar as Lthese are not

acknowledged, they are actually perniclous.

FINDINGS FROM THE INITIAL STUDY

Since a detalled account of the research has already been publlished in a book
and several papers, as listed in the bibliography, I shall give hetre only a
brief summary of certain findings particularly relevant to the general social
psychology of values.

a) Some Notable Omissions

Undoubtedly the most striking finding, in velatlion tc what I have termed the
dominant “research programme”, {s that the boys and girls in this study only
very rarely made expliclit reference to values, using the term In the sense
adopted by Rokeach and othera. In accounts of personal experience values
might be expected to have two maln contexts: first in descriptions of criteria
actually used at the time of decision-making, and second In rvetrospective
Justification of actions. It is the former that 1s of the more 1interest,
slnce with a 1little sleight of hand the transition can be made to asserting
that values are motivational causes. The accounts showed wvalues, however,
being used only rarely in elther way. It was more typlcal of the adolescents
in this study to be explorers searching for rules when situations were
unfamlliar, and somewhat unreflective rule-followers 1n situations they already
understood. In those cases where a conslderable degree of prior reflection
seems Lo have taken place, the basis of decisions was characterised not as an
ordering of values, but as a highly pragmatic, sometimes cynical, appraisal of
the possibilities Inherent in their actual sgicuation. Even granted the
cognitive competence to use them, values, one might say, were a luxury they
could not usually afford.

The analysiz of item 9 of the Interview schedule, “When you were right on your
own, with hardly anyone taking your side”, further 1lluminates this
cbservation. This 1item was phrased in such a way that participants could
characterise actions as taking a stand on a value or prineiple, when this
involved them in some degrvee of disolation. The item was 13th In popularity,
being chosen by 74 participants. Analysis of the subject-matter chosen
yielded seven categories, wlth a strong emphasls on experience of isolatiom and
victimisation. Two categories only, totalling 21 choices altogether, could be
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seen a8 clearly related to values: verbal differences (bays 7, girls 3), and
taking a stand at the level of action (boys 10, giris 1), The relative
paucity of accounts of actively standing to maintain a value even verbally, in
relation to this item and throughout the whole body of material, is striking,
since there is no reason to suppose that participants would wish to withold
descriptions of actions which would show themselves in a favourable light to an
adult stranger. The probable 1inference 1s that solitary adherence to
personally held values 1s vare, espectally ameng girls in this age group, and
that for some adolescents this conception of “standing alone” 1s not even
understood.

Another remarkable absence was the expression of concern about the realm of
ideas as a domain of intrinsic importance (as opposed to being a means to some
not-too~distant end such as passing examinations). Adolescence is sometimes
portrayed, especlally by writers in the psychoanalytic tradition, as a period
of intenge searching, of questioning beliefs and values, of searching fot
ideals in the light of which to strive for a better world. That Iimage is not
confirmed by our research among this group of boys and girls. Much wmore
striking was a lack of conern about such lofty matters, even among those who
were academically successful, Item 15, “When you began to take seriously
something that had not mattered mueh to you before”, yielded only 8 out of 103
choices direcctly concerned with ideas In the more abstract sense. In the
accounts school was portrayed Iin a variety of ways, and certainly not always in
an unfavourable light. But about the world of the intellect, as important in
itself, there was an alwost total silence. Siunce valves are (by definiticon)
principles, 1ideals, or ends, <cast at in abstract and general terms, this
silence about ideas raises a setious question about the perceived relevance of
values to adoleacent life, or at least about thelr use at a conscious level.

Closely related to this was the absence from the accounts of a discussion of
the content either of television or of “pop” music. Superficially this might
seem surprising, 1in view of good evidence that adolescents spend many hours
watching television, aund the large sale of “pop” records to the teenage market.
When television was mentioned it was typlcally in such contexts as the occasion
for a family gquarrel; there was no c¢lear Indication of boys and girls
consciously attributing growth of understanding, interest, concern or personal
comnf tment to its influence. With regard to “pop” wmusie the greatest
significance, so 1t seems, was as a toplc of coaversation, as a basis for
friendships or rivalaries, rather than for its ideas or style. This negative
observation mst be treated with caution, because of the social distance the
partic¢ipants would have sensed between themselves and the researchers in this
respect. But it 1s worth pointing out that there were many references to
music, notably in accounts of playing in "bands” and going to rock concerts.
Here alsoc it was the activity itself and the social occasion, rather than any
theoretical content, that was stated to be significanc.

A third omissien, crucial both fer theories of adolescence and of personal
values, concerned the so-called “search for personal identity”. There is a
popular notion, associated particularly with the work of Eriksom, that the
acquisition of a “personal identity” dis the essential developmental task of
adolescence, and that normal adolescence is complete when “identity” is
discovered or achieved. By “identity” Erikson means, approximately, a stable
basis for organising experience, of which presumably a major component wauld be
the possession of certain core valuesg, to be used as a resource for the
guidance of action iIn a consistent way. The accounts, however, gave very
little evidence to support the view that a “search for identity” could be
regarded as a major concern of the participants in our study. Only about 5%
gave c¢lear {ndications, for example, that they were asking such profound
gquestions as “Who am I?”, or were looking for integrative principles by which
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to give a coherent direction to their lives. A much wmore typical concern
seemed to he that of day-to~day survival in difficult social milieux, where
resourcefulness and some degree of cunning were required, and where deeper
levels of reflection might even be disadvantageous. This impression is
confirmed by the use made of item 4, “When you digcovered something new about
yourself” . This was 12th Iin popularity, and yielded no category that could be
deseribed as directly related ro the search for or discovery of “personal
identity”.

In this brief summary I have placed initial emphasis on some of the negative
findings of our study, because they appear, prima facie, to be in direct
contradiection to the presuppositions of the dominant research programme, at
least as applied to adolescents up to the age of about 18. This, at least,
can be sald about this study with an ocpen-ended research wmethed, which
attempted to impose only low constraint 1n testing (cf. pé): very little
explici{t reference was made to values qua values in relation to accounts of
real-life experiences. By direct inference we may hypothesise that
straightforward 1deas of all adolescents “having values”™ or T“personal value
systems”, is incorvect. This observatlon, moreover, is in accordance with the
findings related to the direct question about personal values (cf. pl3), and
the findings of Lee {(cf. p9).

Negative findings, of course, are dubious in rhemselves. It can always be
sald that they do not demonstrate conclusively the non—existence of the object
for which a search was being made; it might be, rather, that the method of
research was Inappropriate, or that the data were not scrutinised carefully
enough. This possibility cannct be excluded; but the positive findings from
the research suggest an alternative explanation.

b} Rules of Social Life

In contrast to their common silence about generalised value principles, the
participants” accounts made frequent reference to rules, In the sense of
sitvation-specific guidelines for persomal conduct, which they and others in
like position apparently accepted. Often, s0¢ it appeared, boys and girls
honoured these im the breach as well as in the keeping, for they used them not
only to justify but also to criticise their own and others”™ actions. From
examination of the accounts on a particular topic it 1s possible to make what I
have rermed (Kitwood, 1980) a “coucrete abstraction”: that is, to gpecify a
whole code of rules relevant to a particular type of situation. To do this 1s
not to imply that any one individual would necessarily be able to articulate
every Item with perfect clarity; in a sense, then, the code as such is a
product of the researchers” own intellectual work, in the effort to explore the
underlying coherence of soclal life. It is possible, for example, to specify
codes relevant to relationships with parents, to interaction with authoricy
figures, to the conduct of different kinds of personal relationship and to
various forms of conflict among peers. Similarly Marsh, Rosser and Harré

{(1978) have discussed the rules vrelating te “disruptive” behaviour in the
clagsroom and to football violence.

To 1llustrate this peoint in more detail. Examiration of many accounts of

episodes dealing with relationships between the sexes among lower middle class
and working class participants yields the following propesitions as a basie

code of rules.

1 It 1s good te try to help another person to form a friendship with
someone of the opposite sex

2 It 1s good to help 2 boy and girl who have quarrelled to be reconciled
with each other
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3 It is wromg for a boy to take someone else’s girlfriend (and
vice~versa)
4 It is wrong ta “two-time” a friend of the opposite sex: 1i.e. to be

taking out someone else as well, without letting it be known

5 It is wrong to spread rumours or to gossip about others In one’s
social group in such a way as would damage their prospects in forming
relaticnships

6 When one wishes to end a velationship with a person of the opposite

sex, one should declare it openly

7 It is wise ro keep a gsense of proportion about a relationship with
someone of the opposite sex.

Further detalls could be added, showing the differeatiation of conduct judged
approprlate for the two sexes.

It is possible to hypothesise a function fer rules such as these. They appear
to be part of an evolved strategy for personal survival in an environment that
is often harsh, vindictive and capricious, and where social support from other
gsources may be limited. Gradually, so to speak, the knowledge has accumulated
and become part of the culture of adolescents who risk wholehearted engagement
in social 1life among their peers. It 18 known that relationships between the
sexes are highly precarious, but yet are a vital source of a sense of weorth and
well-being. If these rules were broken too often there would be a
catastrophic disiotegration of soclial life; and for some the personal
consequences of this wight be disastrous. Recently Borrill (1982) has made a
specific study of working-c¢lasgss girls, using a research method very similar to
that described here, and her findings strongly support this view.

A very 1lluminating example of the paradoxes of rule-following relates ¢to
truth-telling. From what some of the participants themselves sald after the
interview and from the responses to the follow-up questionnaive it appears that
one of the rules held to apply to the research encounter was that the accounts
should be honest (ef. pla). Yet these accounts, which there are strong
grounds for believing to be egsentially truthful, contained many references to
verbal deception: of parents, siblings, school teachers, peers and others. It
would, of course, be possible to explain this phenomenon by suggesting that
generalised values were In operation, and that the participants were extremely
sophisticated, making subtle situaticnal modifications In the light of other
considerations; this view could be made consistent with the dominant “research
programme” in wvalue study. But it is more plausible te suppose that each
person simply tended to follow rules judged specific to particular types of
situation, and that there was considerable {nter-personal variation in the
extent of thelr repertoires of rules and situation-definitions.

Support for this point of view comes alsc from cognitive-developmental theory.
This abiliey to understand and make use aof rules would appear to be
characteristic of concrete-cperational reasoning, whereas the ability to
understand and wuse higher-order principles, while making situational
adaptationsg, would appear to necessitate formal operations of some complexity.

There is strong evidence from those who have studied cognitive developmental
sequences in the inter—personal domain (see Likona, ed., 1976} for supposing
that many adolescents up to the age of about 16 do not engage 1in formal
reasaning here, and so would not have the facility to use values, as such, in
the guidance and appraisal of action. Tentatively we may hypothesise further
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that even among those who are well capable of the appropriate formal operations
the majority do not generally do so in real life situations. Here the typical
mode may still be the mich mere concrete following of rules. And this may not
be a characteristic exclusive to adolescents; it might indeed, as sowme
theorists have suggested, be a general principle of social life, (see, for
exanple, Harré in Armistead, ed., 1974).

But can rtules such as those described here be considered, in any sense, as
values? Can those who assent to the set of rules relevant to a specifie
context be said, on that account, te “have values”? In a very limited sense
the answer is affirmative, in that particular rules or clusters of rules can be
shown to be related logically to general value propositioans. The second item
of the code on pl8, for example, could be considered as a deductive inference

from a general value related to peace-making. For the reasons already given,
however, it is very ifmplausible to suggest that the rules usually function as
values for the participants themselves. Thus the giving of assent to

situatlion—-specific rules is not to be egquated with the having of values in the
sense that the supporters of the dominant “research programme” require.

¢) The Pursuit of “Style” and “Character”

Qur research, admlittedly with a small sample, suggests that many adolescents
have a very strong concern about their mode of self-presentation, or what might
be termed thelr personal “style”. For those {(perhaps the majorlcty) who, so to
speak, psychologlcally “meve out”™ from the sheltered and relatively accepting
milieu of home during their teenage years, it 1is vitally important to be
acceptable to at least some others. There i1sg thus a strong tendenecy to stay
within the standard expectations of peer groups in such matters as language,
dress and social mores. This conformity, which has been noted by many
researchers, itself suggests rhat adolescents are often to be understood, not
g0 much as following their own “personal wvalues” in the manner of rational
individualists, as engaging In consensual action.

But a problem seems to arise with speclal urgency for those who spend mch of
their time in the company of others of similar age and background, and among
whom there are strong pressures to conform. It is that of maintaining the
sense of being 2 person distinct from the others, while remaining acceptable to
them. There 1s a contrast here to conditions within the family or in some
work situations, where roles and relationships are clearly demarcated and
little effort is required to maintain a sense of personal distinctiveness.

One common tesponse to this is to try to develop a particular “character” from
among the range of possiblilities a boy or girl judges appropriate. Within any
one pgroup the scope for doing this is limited, both objectively and
subjectively. A person will tend to belleve, on the basls of simplistie
conceptions of his ar her talents, perscnality and appearance that only certain
“characters”™ are worth serious consideration. Morecover, any close—-kmnit group
will have only certain positions available at any one time; if a definite
place 1s already occupied, otv if there is a strong contender for a particular
“¢haracter”, 1t might be wiser to adopt another. Putting it another way, the
kind of factors that Fromm (1942) postulated as playing a major part In the
formation of “character” within medlaeval soclety, seem to operate in the
soclal life of small groups of adolesceats (2).

It 1s in this general area that some of the most striking differences related
both to seocial class and to gender become apparent. In terms of the content
of “eharacter”, our study sguggests that middie class boys in Britalp have a
wide range of possibilities whiech they may take up in peer groups, Including
being intelligent, artistic, political, poetic, athlerie, “mad” and mystical.
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Some of these “characters”, moreover, 1f not pursued with too much rigour,
would pose no serlous threat to parental expectations. Working class boys who
wish to remain acceptable to thelr peers have a far narrower range of
possibilities, more restricted by stereotypical conceptions of mnaleness.
0Often, therefore, they learn how to develop subtler stylistic variations,
including 1n some cagses a much sharper use of their wits than their middle
class contemporaries. Some, of course, become committed to very distinctive
subcultures; even so, with any one of these the problem of maintaining
distineriveness 1s still present.

The opportunities for girls are generally more restticted. Throughout the
range of soclal class there is a very strong expectation that they should
conform to a particular conception of female character and appearance:
sextally attractive according to current conventlions, “good-natured”,
non-aggressive, patient, tolerant, not-too-intelligeat, loyal, compliant - a
real-life version of the female assistant sgo commonly preseant in popular
television shows that centre on a male celebrity. As with boys, but to a
greater degree, the scope 1s more limited lower dowan the social class system.
Thus a widdle class girl who positively rejects the stereotype, or who [inds
that she 1is unable to conform to it, has several options: to become an
intellectual, an active feminist, or some kind of amateur social worker, for
example. Most working class glrls, however, cannot serliously consider these
possibilities If they are to continue to participate in soclal life among their
peers. In our research we found very few references by working class girls to
activities, hobbies or commitments that they had found to be intrinsically
enjoyable or worthwhile. This observation alsoe helps to explain the
observation noted on page 17, that so few girls described themselves as taking
a stand for a wvalue. Several pieces of research, moreover, including that of
Borrill to which reference has been made already, suggest that some working
class girls have such difficulries in developing an acceptable “character” that
this can be a major cause of personal anguish, and under some clrcumstances
lead to “deviant” actions and depression. Adalescent 1life, so our research
suggests, 1s deeply conservative on the matter of role and personality im
relation to the sexes.

Can the general concern about “style” and within a peer-group about distinctive
“character”, be construed In any way as an expression of personal values?
Superficially a similarity might be postulated to the idea of character
developing around predominant interests and commitments that Allport took over
from Spranger and later operationalised in his Study of Values. In relation
to adolescent 1life, however, this idea cannot easily be justified. Many of
the styles and characters adopted by adolescents are interpreted more plausibly
as relatively unreflective ad hoc adjustments to the perceived social
environment. Later, perhaps, some boys and pgirls may retain aspects of these
and incorperate them into pervasive “value-orientations”. But the dominant
“research programme” is hard to apply to the general character of adolescent
life. 0f course, one might still try te “save the appearances” by claiming
that the having and maintaining of a “character” is a value in {tself,. This
idea, however, 1s not incorporated into any of the major psychometric tests of
values.

SOME CORROBORATORY EVIDENCE

Since the development and application of the method described here 1s still
very tecent, little has been done as yet in the way of attempted replication.
Two studies, however, may be mentioned.

Marriot (1981) has used the method with English boys and girls around age 15
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Years. He notes that the accounts made very few references to values, as
such; that social skills were highly prized; and that “rules of thumb” tended
to form the prescriptive basis for the guidance of action. One of his

conclusions is that the Interviews with these boys and girls “gave no credence

to the view ... that they have a value system of amy kind, thar beliefs and
principles guide their actions or concerns, that Lhey are seeking for meaning

in life or that they are hostile to the adult world.” More trecently he has
carried out work with Australian adolescents, and his results point in the same

direction.

Tomlinson (1982, personal communication) has recently completed a six-year
longitudinal study of moral judgmear using the Kohlberg test with English boys
and girls, and in the final year also used the values interview described here.
Very little of the discourse from the latter was scorable at all in Kohlbergian
terms, but there were indications of a strong tendency tco use conventional
moral reasoning. Thia finding 1s highly compatible with the view of
adolescents as followers of situation-specific rules, outlined 1in earlier
pages. Tomlinson also has observed considerable variatien In the character of
the accounts in relation to different interviewers; it would appear, then,
that it 1s possible to use the same schedule, but to imply several different
definitions of the {nterview situation.

INTERPRETATION

In a short summary as this 1t has been pogsible to highlight only a few aspects
of our work, focussing on those which appear to have a special relevance to the
soclal psycholegy of values. But first, a possible objection must be faced.
It might be claimed that the research reported here has involved a cumulative
process of distortion, from the pllot studies and the design of the interview
schedule, through to the self-selection of the participants; so that this and
similar studies deal primarily with adolescents whose concerns are thoge of
soclal 1{fe, whereas the more solitary, Individualistic and reflective are not
sufficlently represented. Certainly this possibility must be admitted,
especlally considering the small numbers studied thus far. Nevertheless, the
first findinge correspond with those of a considerable body of sociological
research, and with specific studies of adolescent subcultures. It must be
gald also that the plcture which emerges is closely compatible with some of the
written accounts people have given of their own adolescence, using everyday
language rather than the categories of social science (3).

As social-psychelogical research, then, work with this wmethed thus far is
specific to one soeliety {England) at one polnt In histery (a time of severe
industrial and economic decline) - and even then, it may not be sufficiently
representative. But certaln broader inferences can be made at a second order
and more and more theoretical level.

First, any simplistic attribution of values to persons must be questioned, and
the idea that all people over the age of 1l possess a “personal value system”
emphatically rejected. The latter seems to be 1little more than a

rationalisation by certain social psycholeogists, convenient for the purposes of
quantitative research, but serving to mystify rather than to 1lluminate the

nature aof social life.

We begin, rather, with a conception of persons as essentially perceptive,
active and soclal, who strive to develop competences and maintain gelf-regard.

They are mnot, however, always accurate in their appraisals of evidence, or

logically precise In their drawing eof inferences. In other words, our
assumptions are egsentially those of the “realist”™ approach to goclal
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psychology (see, for example, Harre and Secord, 1972), to which the insights of
cognitive—-developmental theory are added. Motreover, we see the objective
circumstances of a persom”s life as restricting the range of possible actions,
though not determining them positively. Each person “inherits” cultural and
linguistie resources from the past, which tead to form part of the
taken-for-granted world.

1t might be said that “adolescence” 1s itself an artefact of the later stages
of industrialism. In contemporary Industrial socleties this pericd 1is
affected by many contingently related factors, of which three are particularly
significant. The first 1s puberty, blologically “given” but culturally imbued
with meaning. The second is a great enlargement Iin the amount of time that
boys and glrls have available to spend in ways of their own making, often with
little money;} from the age of about 14 many adolescents have seven hours or so
from the end of the school day until they go to bed, and the school holidays
provide very long periods of unstructurad time. The third factor 1is the
opportunity for a great broadening of soclal experience, as parental
restrictions are lifted and 1t becomes increasingly possible to participate in
forms of life beyond the reach of home and school.

In this situation boys and glrls are likely to face problems of a kind not
encountered in childhood. For many, perhaps the most significant 18 that of
maintaining competence in socfal life among their peers, and here forming
relationships with persons of the opposite sex may well be crucial. There is
the problem of how to cope with parents who wish te restriet their freedom or
who fail to comprehend their new concerns. For many boys and glrls there Iis
the problem of handling both the soclal and practical aspects of part-time
employment. For all there is the question of how to f{1ll up the available
time. This has teaded to increase during the last century ot so of industrial
history, especially with the raising of the school leaving age; 1t has become
an acute problem for the Increasing number (in Britain at least) who leave
school and can find no permanent employment.

Cultural patterns for coping with problems such as these are already in
existence before a boy or girl from a2 particular social background begins to
move from childhood to adolescence. These patterns embody some of the shared
solutions from the past, slowly evolved and often relatively enduring despite
changed objective coenditions. Primarily these solutions are direct responses
to the objective conditions of adolescence past and present, though they are
not totally immune from outside influences. A young adolescent “receives”
patterns of atritude and action from those who are older, generally without
question or reflection. The culture contains many bellefs or assumptions
about what the world is like, and also many prescriptions for conduct, which
are usually learned at the level of action before there s a “conscious
realigation”.

When the prescriptions are articulated they are characteristically, not in the
form of abstract and generalised values, but In the form of rules. It Is only
in the latter form that they could be understood and expressed by those whoge
inter—-personal thinking 1is concrete-operational, which is the case for the
overwhelming ma jority of younger adolescents. The rules tend to be specific
to particular types of situation or “problem”, of which boys and girls in their
teens may well face a great variety. Hew situations stimulate a search for
new Trules; in our research the interview 1tself was such an instaance. The
exlistence of discrepancies between the rules for different gituations places no
particular cognitive strain on those whose conception of persons does not
entail strong assumptions about consistency, as we believe to have been true
for most of our particlpants. We have also made similar observations with some
young British-Asians, whose objective circumstances require them to particlpate
{n two very different cultural milieux (see Kitwood in Breakwell, ed., 1982).
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There are some boys and girls, possibly even the majority, who continue through
their adolescence operating effectively as soclal beings simply by drawing on
the rules specific for each soclal setting in which they find rhemselves. HNot
being concerned about consistency, they do not try to integrate the rules 1in
terms of values; Increased soeial experience simply leads to an enlarged
repertoire of rules. It is only a very small minority who during their teenage
years feel "dissonance” sufficiently severe to lead them to strive for greater
consistency. Among the experlences that might lead to this are forms of acute
suffering, being uprooted, and the breaking up of family life. There are also
cases where parents place great emphasis on consistency, and their adolescent
offspring rebel, but strive for conslstency in some other mode; they retain
the form of their parents”™ outlook, but £ill it with different content. Among
those who experience distuption or dissonance a few may indeed succeed in
developing second-order guidelines for conduct, which c¢an be described
correctly as “having values” at a consclous level. For the majority of
adolescents, however, we believe that this does not occur. It 1s plausible to
suppose that the characterisation offered here applies to many adults also.

These interpretations suggest a social psychology of values very different from
that of the dominant “research programme”. The starting-peint is a set of
assumptions about the person as a subject for social science. Enmpirical
research must lock at the actual marerial and social circumstances in which
people are placed, and at the evolved cultural patterns to which they have
access. Then if the task is the explanation of individual action the primary
focus of attention must be the person”s own account, this Iitself being
understood in context and 1n the light of that person”™s own history and
cognitive-development. It is along these lines that an approach can be worked
out which genuinely {lluminates the nature of everyday life, while situating it
in its real social and material conditions.

ON VALUES AND PERSONS

In this moncgraph hypotheses have been put forward which substantially negate
the core of the dominant “research programme”. Yet this leaves the problem
that to reject totally the idea of all persons as “having values” seems
counter—intuitive. TFor it is common practice to talk about people and their
values (even their “value systems”); also there 1s a tendency to attribute
values ta quite young childven, and te use the idea of value-difference to
account for divergences of behaviour between people of disparate social or
ethnic backgrounds. Does any substance now remain in the 1dea that people
actually “have values”?

The key lies in the model of the person that is used in this area of soecial
science. The assumptions outlined in the previous section need to be embodied
in &2 clear theoretical formulation, and for this purpese it is unlikely rhat
any single metaphor or any single unitary scheme will be sufficient. An
approach is needed that draws on both sociological and psychologlcal insights;
which takes individuality properly into account, yet which sees the person in a
social, historical and economie context. There are, no doubt, several
possible syntheses rhat could provide solutions to this problem. The one that I
have proposed 1s derived from a model developed by Ruddock (see Ruddock, ed.,

1972). It views each person at participating in one or wmore soclal
life-worlds, and there occupying cectain roles; as having a distinct

personality; as pursuing certain projects; and as possibly achieving some
measure of congruence between these, to establish a personal identity. Let us

look at this in more detall.

The term social life-world in this context means, roughly, a zone of shared
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meanings, a microcosm of culture. The so-called “primitive” peoples of the
world lived in a single soclal life-world, and experienced it as if it were
part of the natural order. In an industrial soclety, it is likely chat each
person will participate in several social life-worlds, though the first crucilal
“formation” is likely to be within only one. The beliefs and assumptions
present within it become those of the growing person without any explicit
teaching necessarily being Iinvelved; they are part of the “hidden curriculum”.
Now a social scientist may analyse a social life-world, and perhaps identify
“values” or “value-orientations” within 1it. Some of these may be no mare than
convenient rationalisations on the observer”s part; some, however, may
represent the expresslon In social 1life of ethical or religious principles,
which were explicitly taught as values. Thus, insofar as a persomn ghares in a
particular social life-world, he or she may be correctly said to “have” the
values which are attributed to it, regardless of cognitive stage and even if

lacking the capacity to articulate them as such. Moreover, a person in a
modern industrial society who participates in several soclal 1ife-worlds may be
said to “have” the values within each one. From the standpoint of an observer

some of the values may seem mitually Incompatible, even If the one who is being
observed deoes not notice this at all.

In many cultural settings a person above the age of about five begins to occupy
certain distinctive roles, and feel the pressure of formalised expectatlons.
There are prescriptlions for every role, though the “vole-senders” may differ on
what they are, and the person who occuples the role may not comprehend them
adequately. Some prescriptions are highly specific, and others more general;
the former are, in effect, rules {(which an observer may relate logically to
values) while the latter may indeed be values in themselves. Thus insofar as
a person occupies a role and fulfills it, he or she may be said te “have” the
values 1mplicit in the prescriptions, whether or not this involwves conscious
AWAreness. But each individual who participates in soclal life-worlds and
occupies certain roles does s¢ in a unique way, with dispositions towards
particular attitudes and wmodes of action: 1a other words, with a persomality.
In this context the term correspends roughly to its use within psychodynamic
theory, to mean a “deposit” from the past; from formative relationships, the
facing of past problems, performance im earlier roles, and so on, on the basis
of a biologically given comstitution. It is common among psychologists to
describe personality in terms of “traits”™, and some of these (e.g. dominance,
soclability) have the linguistic form of values. Such “values” are little
more than the social scientist”s ratiomalisation, though it 1s possible that a
person may make appraisals of his or her own personality, and offer
explanations that involve the self-attribution of values as traits. In a very
indirect sense, then, the person may be said to “have” values in relation to
personality,

The concept of the project has been drawn into soefal psychology in a rejeetion
of the idea that all action is, so to speak, “driven” from behind, and in an
attempt to grasp its perceptive and antlicipative aspects. It {8 used,
partieularly, to refer to some long-term endeavour, whether or mnot undertaken
with consclous awareness at the time; (in some cases a person may be able to
say “this was my project” only after its completion). A project, in this
sense, involves a definite orientation of action towards a future goal or
state, and as such may be said (by an abserver) to entail certain values. But
also a person’s own specificatifon of a project may involve values that are
recognised as such,

Industrial soclety is fragmented in many ways; there is little objective hasis
for personal coherence, as there is for those who participate in a single

soclal life-world. The term personal identity, then, stands for the extent
that an individual achieves congruence between the various social 1life-worlds,
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the different roles, the personality and projects. To the extent that a
person succeeds in this, he or she may be said to have =z “strong” personal
identity; £t is a major task in social psychology to examine the various ways
in which this might be established. Such integration requires a great deal of
second-crder reflection, for which formal-operational thought is a necessary
though not sufficient condition. In relaticon to the desirable and the good,
then, personal identity would seem to invelve pgeneralised values rather than
gpecific rules. Thus the strongest sense in which a person may be said to
“have values” is when they are used consciously as integrative principles for
establigshing coherence 1In a personal exlstence that 1s recognised as
fragmented. Here, we would hypothesise, the number of values used 1s likely
to be small.

This is the kind of way in which it 1s possible te¢ give precision to the
question of wvalues and persons. A careful examination reveals that the

attribution of values to persons c¢overs several main aspects which are worth
distinguishing, though even here we are driven to the conclusion that we are

dealing, very largely, with the soclal aclentist”s superficial
raticnalisations, vather than engaging in a gemuine act of verstehen. At the
¢ongcious level people may recognise values, as such, in particular social

life-worlds; deliberately try rto {mplement wvalues, as such, 1n reole
performance; organise a project around certain explicit values; Or use
general wvalue principles in the process of personal integraticn. But these
examples are not necessarily typlcal. In short, many people do not “have

valuves” as such, though observers may rationalise aspects of their lives in
terms of values. Where a person genuinely and counsciously does “have values”,
it is necessary to specify in what way in order to say anything meaningful
about it.

IMPLICATIQONS FOR EDUCATIONAL PRACTICE

The approach to “values” research that has been described in thils monograph can
be related to a distinet conception of the nature of sccial science, as applied
to the inter-personal domain. The methods and forms of explanation lie closer
to those of everyday life than 1s the case with mich that passes as soecial
sclence; but go far beyond commongensical understanding, which is extremely
liable to distorcion and stereotyping. There is also a strong cwmphasis on
treating human belngs as persons and the implication that those who carry out
research should be willing to apply to themselves the same kind of theories and
practices as they apply to their “subjects”. Perhaps there are principles
here for all inquiries made by educatlonalists, whether or mot formal research
iz involved. But there scem also to be three specific points that emerge from
tte social psycholeogy of values as tentatively reconstituted here.

The first 1s that in order to understand persons and thelr “values™ the best
way to start Is not to use some ready—made test, but to make a careful and
compasslonate study of the way they conduct their everyday lives; to recognise
the material and secial conditions 1n which cthey are living, and to discever
the constructions which they themselves put upon these. Imagination and
empathy are required, and in many cases an attempt to recomprehend what the
world looks like to one whose primary mode of reasoning is
concrete-operational. In contrast teo formal testing, this kind of acrivity
can gradually be incorporated into everyday educational practice by those who
do not have a specialised training. Seen 1in this way, the toplc of “values”
becomes one of crucial importance for all involved in education; understanding
it as a prerequisite for good communication and effective co-operation.
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The second point 1s that educational programmes which deal with cognitive
development in the moral domain, while highly laudable In many ways, are likely
to fall disastrously short of their objectives If they concentrate exclusively
on moral reasoning. “Moral judgment tasks” about hypothetical situations or
dilemmas, with all their attendant over-glaplifications, may be convenlent for
those who like the security of a standard test or educatiomal package. But
they will not necessarily promote moral development aL the level of action, and
may even serve to promote sophisticated pecvformance in a new and alienated
role: that of speculative casuist.

The third peint follows conversely. Any positive attempts to “clavify
values”, to educate people into “better” wvalues, or to stimulate moral
development, must engage with the realitles of everyday life; otherwise they
will appear to the participants as vacuous and 1rrelevant. Under some
circumstances it 1s possible to use a method like that of the research repotted
here in order to stimulate a discussion of the dilemmas and decisions which
people have actually experienced. Often, however, there are difficulties {(at
least in the classroom) because the teacher Is perceived as belonging to a
world so different from that of the majority of pupils that he or she is judged
to have no righet to initlate such discourse. But there is at least one point
at which the social life-warlds of teacher and pupils overlap: the educational
process itself. A discussion of this part of everyday veality 1is highly
feasible, though it may pose a threat to those who make thelr livelihood from
it. For this would almost certalnly entall an examination of such toples as
cholce of subject-matter, allocations of power and responsibility, methods for
distributfng rewards and punishments, and the material interests of the
different groups in soclety as a whole; in other words, the beglnunings of a
moral critique of the whole educational system.

Thus to locate the problematique of values within persons, as the
psychometricians do in the core of their “research programme”, and 29 some of
the educational projects concerned with values tend to do so also, 1is
well-meaning but misplaced effort. It 18 an etrror to suppose that people can
be 1induced to adopt better values, or be more morally mature, merely by
changing what goes on In their heads. The most central concern about “values”
should be directed to society 1itself, at the objective conditions of people”s
existence and the processes through which they are chanmnelled. These do not
positively determine their values, but set definite constraints on what {s
possible for them. Thus educationalists who are concerned about values cannot
avold the area of peolitics, in the sense of the basic realities of power and
justice in rthe world. And an education that is genuinely about “values”
cannot, in the long run, avoid being politically engaged.
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APPENDIX 1

Interview Schedule for “Values” Research with Adolescents

Below are listed 15 types of situations which most people have been in at some
time. Try to think of something that has happened in youtr life in the last
year ov two, or perhaps something that keeps on happening, which fits each of
the descriptions. Then choose the ten of them which deal with the things that
seem to you to be most important, which cover your main intevrests and concerns,
and the different parts of your life. When we meet we will talk rogether
about the situations you have chosen. Try beforehand to remember as clearly
as you can what happened, what you and others dld, and how you yourself felt
and thought. Be as definite as you can. If you like, write a few notes Eto
help you keep the situation in mind.

1 When there was a misunderstanding between you and someone else (or
several others) ...

2 When you got on really well with people ...

3 When you had to make an important decision ...
4 When you discovered something new about yourself ...
5 When you felt angry, annoyed, or resentful ...

6 When you did what was expected of you ...
7 When your life changed direection in some way ...
8 When you felt you had done something well ...

9 When you were right on your own, with hardly anyone taking your side

*+ nn

10 When you “got away with it”, or were not found out ...

11 When you made a serious mistake ...

12 When you felt afterwards that you had done right ...

13 When you were disappointed with yourself ...

14 When you had a serious clash or disagreement with another person ...

15 When you began to take seriously something that had not mattered much
to you before ...
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APPENDIX 2

FOOTNOTES
1. Concise Oxford Dicticnary, 6th Ed., 1976.

2. “Although there was no individualism in the modern
sense of unrestricted cholce between many possible
ways of life ... there was a great deal of concrete
individualism in real life”. The Fear of Freedon,
Chapter 3.

3. Recent examples are Puberty Blues, and Unreliable Memoirs
by Clive James.
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